Flynn Center Presents

Outside

Welcome to the 2017-2018 Student Matinee Season!
Today’s scholars and researchers say creativity is the top skill our kids will need
when they enter the workforce of the future, so we salute YOU for valuing the
educational and inspirational power of live performance. By using this study
guide you are taking an even greater step toward implementing the arts as a
vital and inspiring educational tool.
We hope you find this guide useful and that it deepens your students’
connection to the material. If we can help in any way, please contact
sms@flynncenter.org.

Enjoy the show! -Education Staff
An immense thank you...
The Flynn Center recognizes that field trip resources for schools are extremely limited, thus matinee prices
for schools are significantly lower than prices for public performances. As a non-profit organization, the
Flynn is deeply grateful to the foundations, corporations, and individuals whose generous financial
support keeps matinees affordable for schools.

Sponsored in Honor of Ellinor Hauke with additional support from the Surdna Foundation.
Thank you to the Flynn Matinee 2017-2018 underwriters:
Northfield Savings Bank, Andrea’s Legacy Fund, Champlain Investment Partners, LLC, Bari and Peter
Dreissigacker, Forrest and Frances Lattner Foundation, Surdna Foundation, Tracy and Richard Tarrant, TD
Charitable Foundation, Vermont Arts Council, Vermont Concert Artists Fund of the Vermont Community
Foundation, Vermont Community Foundation, New England Foundation for the Arts, National
Endowment for the Arts, and the Flynn Jazz Endowment. Additional support from the Bruce J. Anderson
Foundation & the Walter Cerf Community Fund.

Roseneath Theatre
Established in 1983, Roseneath Theatre is
one of Canada’s leading producers of
award-winning theatre for children and
their families. Roseneath Theatre’s plays
address issues that resonate with
today’s youth, encouraging them to
reflect on themselves and their place
within the community. The company’s
extraordinary commitment to excellence
has earned many accolades, including
37 Dora Mavor Moore Awards
nominations and a total of 14 Awards.
Roseneath was a recent finalist for the
Ontario Premier’s Award for Excellence
in the Arts.
Content Note:
This show contains powerful and
provoking themes and content. The
play depicts and mentions bullying,
discusses sexuality, and shows hateful
language being used between teen
peers.

Synopsis of Outside
Outside takes place in two classrooms, in two separate high schools,
during the course of a single lunch hour. The story follows Daniel and
his two friends, Krystina and Jeremy. The play begins with Krystina in
one school trying to hang a banner for the first GayStraight Alliance
meeting at their school, and Daniel in a new school speaking to the
audience as if they were the students at a lunch time GSA support
meeting. Jeremy bursts into the room where Krystina has been
hanging the banner and we learn he walked off the soccer field in the
middle of practice because he feels supporting Krystina and the GSA
is more important. Daniel begins his story in middle school and
speaks about how being bullied for being perceived as gay began
with taunts on the school bus. Through the use of flashbacks we see
what the previous school year was like for all three characters.
At the beginning of the year Daniel, Krystina and Jeremy are thrown
together for a school project. Krystina and Daniel begin spending
time hanging out with each other outside of class, but Jeremy only
speaks to Daniel when they're working on the project and just nods
when passing Daniel in the hallway. The bullying Daniel experiences
escalates to include text messages, nasty things being posted online
and being pushed into a locker. Jeremy witnesses the locker incident
and checks to see if Daniel is okay. Daniel confronts Jeremy about
why he has stopped acknowledging Daniel in the hallway to which
Jeremy replies, “It's just the way you are”. Upset about this, Daniel
heads to the boys washroom, looks at himself in the mirror and
admits to himself for the first time that he is gay. He then takes the
powerful and direct action of replying to a text message from a bully.
This results in Daniel being the first openly gay student at his school,
and he is left alone for awhile.
However, a few weeks later a photoshopped image circulates which
depicts Daniel in an explicit sexual act with a teacher (an image never
shown to the audience). Later that day a mob of students wait for
Daniel outside the doors of the school, where is he is physically
assaulted. The principal, teachers and his parents all try their best to
support Daniel, but he spirals into a depression and attempts suicide
(not depicted onstage). The play culminates with a scene in the
hospital between Krystina and Daniel where he admits “I fully
acknowledge now that is was NOT the right thing to do, to try, I... when
I was in it, it was all I could see”. The final scene is of Krystina and
Jeremy packing things up from their first GSA meeting and
committing to continue these meetings so that what happened to
Daniel won't happen again at their school.

Discussion Questions
Pre-show discussion:
●
●
●
●
●
●

●
●

How do girls walk? How do guys walk?
How do guys talk and what do they talk about? How do girls talk and what do they talk about?
Why do we believe that girls and guys act in these ways? What happens to people who don’t follow
these expectations or “rules”?
What is homophobia and where have you experienced or observed it happening?
How does our culture and the media influence our understanding of sexual orientation?
Outside depicts bullying over text, social media, etc – have you ever posted something online that you
regretted doing afterwards? Are you responsible if you were just sharing someone's post and didn't
create it yourself?
What would you do if you or someone you know were being bullied over text and/or online?
Do you hear people say “that’s so gay”, “man up”, “you’re a fag”, and “you throw like a girl”? What do
people mean when they say these things? What assumptions do we make about certain groups, like
gay people, guys, and girls when we say these things?

While watching the show, notice:
●
●
●
●
●

The kinds of emotions you can tell certain characters are feeling
If it’s difficult to tell what some of the characters are feeling
Which characters you feel worried about
Which character’s behaviors bother you
Which character’s behaviors confuse you

Post-show discussion:
●
●
●
●
●

●
●
●

●

What was meaningful and/or important to you about the production today?
Was there an image or moment that stood out for you or struck you emotionally?
Do you feel Daniel should have spoken up sooner about the texting game?
Krystina is a very strong character – what were some of the positive things she did?
In reference to his relationship with Daniel, Jeremy says to Krystina that “We aren’t all like you… the
rest of us screw up.” In your opinion, did he screw up in his treatment of Daniel as an out gay person
and as a friend? How?
What could Jeremy have done to help support Daniel more?
Jeremy stops acknowledging Daniel in the hallway when the texting game starts at Salisbury High
School. Why do you think Jeremy behaves in this way? What would you do in such a situation? Why?
As an out student, Daniel faces many challenges, including depression. It’s a reality for many – If you
were in a situation like Daniel's how should you help yourself? Who would you turn to – at school and
outside of school? What support systems exist in your school or community to help people struggling
with depression and bullying?
What do you think are the signs that someone might be battling depression? What could you do to
help support that person? • Do you think it is important for us to have a GSA at our school? Why?

A LGBTQ Glossary
Ally: someone who advocates and supports a community other than their own
Asexual: Asexuality, also called the Ace Spectrum, can be defined in a variety of ways, including as an umbrella term.
It can describe the absence of sexual attraction (or not experiencing a desire to act upon sexual attraction).
Bisexuality: An umbrella term for people who experience sexual and/or emotional attraction to more than one
gender (pansexual, fluid, omnisexual, queer, etc).
Butch: An identity or presentation that leans towards masculinity. Butch can be an adjective (she’s a butch woman),
a verb (he went home to “butch up”), or a noun (they identify as a butch). Although commonly associated with
masculine queer/lesbian women, it’s used by many to describe a distinct gender identity and/or expression, and
does not necessarily imply that one also identifies as a woman or not.
Cis(gender): Adjective that means “identifies as their sex assigned at birth” derived from the Latin word meaning “on
the same side.” A cisgender/cis person is not transgender. “Cisgender” does not indicate biology, gender expression,
or sexuality/sexual orientation. In discussions regarding trans issues, one would differentiate between women who
are trans and women who aren’t by saying trans women and cis women. Cis is not a “fake” word and is not a slur.
Note that cisgender does not have an “ed” at the end. In most cases, “trans” and “cis” by themselves are sufficient
descriptors.
Drag: Exaggerated, theatrical, and/or performative gender presentation. Although most commonly used to refer to
cross-dressing performers (drag queens and drag kings), anyone of any gender can do any form of drag. Doing
drag does not necessarily have anything to do with one’s sex assigned at birth, gender identity, or orientation.
Femme: An identity or presentation that leans towards femininity. Femme can be an adjective (he’s a femme boy), a
verb (she feels better when she “femmes up”), or a noun (they’re a femme). Although commonly associated with
feminine lesbian/queer women, it’s used by many to describe a distinct gender identity and/or expression, and does
not necessarily imply that one also identifies as a woman or not.
Gender Expression/Presentation: The physical manifestation of one’s gender identity through clothing, hairstyle,
voice, body shape, etc. (typically referred to as masculine or feminine). Many transgender people seek to make their
gender expression (how they look) match their gender identity (who they are), rather than their sex assigned at birth.
Someone with a gender nonconforming gender expression may or may not be transgender.
Gender Identity: One’s internal sense of being male, female, neither of these, both, or other gender(s).Everyone has
a gender identity, including you. For transgender people, their sex assigned at birth and their gender identity are not
necessarily the same.
Genderqueer: An identity commonly used by people who do not identify within the gender binary. Those who identify
as genderqueer may identify as neither male nor female, may see themselves as outside of or in between the binary
gender boxes, or may simply feel restricted by gender labels. Some genderqueer people are cisgender and identify
with it as an aesthetic. Not everyone who identifies as genderqueer identifies as trans.

A LGBTQ Glossary
Heteronormative / Heteronormativity: These terms refer to the assumption that heterosexuality is the norm,
which plays out in interpersonal interactions and society and furthers the marginalization of queer people.
Intersex: Describing a person with a less common combination of hormones, chromosomes, and anatomy that are
used to assign sex at birth. There are many examples such as Klinefelter Syndrome, Androgen Insensitivity
Syndrome, and Congenital Adrenal Hyperplasia. Parents and medical professionals usually coercively assign
intersex infants a sex and have, in the past, been medically permitted to perform surgical operations to conform
the infant’s genitalia to that assignment. This practice has become increasingly controversial as intersex adults
speak out against the practice. The term intersex is not interchangeable with or a synonym for transgender
(although some intersex people do identify as transgender).
LGBTQQIAPP: A collection of queer identities short for lesbian, gay, bisexual, trans, queer, questioning, intersex,
asexual, pansexual, polysexual (sometimes abbreviated to LGBT or LGBTQ+). Sometimes this acronym is replaced
with “queer.” Note that “ally” is not included in this acronym.
Nonbinary (Also Non-Binary): Preferred umbrella term for all genders other than female/male or woman/man,
used as an adjective (e.g. Jesse is a nonbinary person). Many nonbinary people identify as trans and not all trans
people identify as nonbinary.
Pansexual: Capable of being attracted to many genders. Sometimes the term omnisexual is used in the same
manner. “Pansexual” is being used more and more frequently as more people acknowledge that gender is not
binary. Sometimes, the identity fails to recognize that one cannot know individuals with every existing gender
identity.
Queer: General term for gender and sexual minorities who are not cisgender and/or heterosexual. There is a lot of
overlap between queer and trans identities, but not all queer people are trans and not all trans people are queer.
The word queer is still sometimes used as a hateful slur, so although it has mostly been reclaimed, be careful with
its use.
Sexual Orientation: A persons enduring physical, romantic, emotional, and/or other form of attraction to others.
Gender identity and sexual orientation are not the same. Trans people can be heterosexual, bisexual, lesbian, gay,
asexual, pansexual, queer, etc. just like anyone else. For example, a trans woman who is primarily attracted to
other women would often identify as lesbian.
Transgender/Trans: An umbrella term for people whose gender identity differs from the sex they were assigned
at birth. The term transgender is not indicative of sexual orientation, hormonal makeup, physical anatomy, or how
one is perceived in daily life. Note that transgender does not have an “ed” at the end. In most cases, “trans” and
“cis” by themselves are sufficient descriptors.
Transition: A person’s process of developing and assuming a gender expression to match their gender identity.
Transition can include: coming out to one’s family, friends, and/or co-workers; changing one’s name and/or sex on
legal documents; hormone therapy; and possibly (though not always) some form of surgery. It’s best not to
assume how one transitions as it is different for everyone.
Two Spirit: An umbrella term indexing some indigenous gender identities in North America.

LGBTQ Resources
Local LGBTQ Organizations
●

Outright Vermont
○
Since 1989, they have provided support, advocacy, and celebration of young queer people in
Vermont. The Mission of Outright Vermont is to build safe, healthy, and supportive environments
for gay, lesbian, bisexual, transgender, queer, and questioning youth ages 13-22.
○
Visit their website: http://www.outrightvt.org/

●

Pride Center of Vermont
○
Pride Center of Vermont (PCVT) is New England’s most comprehensive community center
dedicated to advancing community and the health and safety of the Lesbian, Gay, Bisexual,
Transgender and Queer (LGBTQ) Vermonters.
○
Visit their website: http://www.pridecentervt.org/

Suggested Resources for Struggling LGBTQ Youth (from Outright VT)
If you or someone you care about is having a hard time coping or has unsafe feelings or thoughts, we encourage
you to direct them to one of these following queer youth resources:
●
The Trevor Project is the leading national organization providing crisis intervention and suicide prevention
services to lesbian, gay,bisexual, transgender, and questioning youth. You can call 24 hours a day, 7 days
a week and always find a friendly and helpful volunteer on the other end of the phone who will listen and
help direct you to resources: 1-866-488-7386
●

TrevorChat is part of the Trevor Project’s free, confidential and secure online programs. TrevorChat is
intended to only assist those who are not at risk for suicide. Typical hours of operation: Fridays 4-10 p.m.

●

Crisis Text Line is a free, 24/7 support for anyone in crisis in Vermont or nationally. Just text VT to
741741 from anywhere in Vermont to connect anonymously with a trained Crisis Counselor.
○
Crisis counselors respond within 5 minutes through a secure platform.
○
You get an automated text response first, and then a response from a crisis counselor
○
They work with you until you are cool and calm and have a positive plan for next steps

●

Fenway Community Health: Fenway Health’s Lesbian, Gay, Bisexual and Transgender Helpline and The
Peer Listening Line are anonymous and confidential phone lines that offer gay, lesbian, bisexual and
transgender adults and youths a “safe place” to call for information, referrals, and support. In addition to
issues like coming out, HIV/AIDS, safer sex and relationships, our trained volunteers also address topics
such as locating LGBT groups and services in their local area.
○
You can receive help, information, referrals, and support for a range of issues without being judged
or rushed into any decision you are not prepared to make. Across the country, Fenway’s HelpLines
are a source of support. Talk to our trained volunteers about safer sex, coming out, where to find
gay-friendly establishments, HIV and AIDS, depression, suicide, and anti-gay/lesbian harassment
and violence. No matter what is on your mind, we are here to encourage and ensure you that you
are not alone.
■
Lesbian, Gay, Bisexual and Transgender Helpline: 1-888-340-4528 (toll free)
■
Peer Listening Line: 1-800-399-7337 (toll free)

Supporting Struggling Individuals
Ways to Start the Conversation with a Friend
●
“It worries me to hear you talking like this; let’s
talk to someone about it.”
●
“I’ve noticed that you haven’t been acting like
yourself lately. Is something going on?”
●
“I’ve noticed you’re (sleeping more, eating less,
etc.) is everything ok?”
Ways to Ask for Help from a Friend
●
I haven’t felt right lately and I don’t know what
to do. Can I talk to you about it?
●
I’m worried about stuff that’s going on right
now, do you have time to talk?
●
I’m having a really hard time lately, will you go
with me to see someone?
Ways to Be a Friend/Ally
●
Your friend may feel alone; check in regularly
and include your friend in plans
●
Learn more about mental health conditions
●
Avoid saying things like “you’ll get over it,”
“toughen up,” or “you’re fine”
●
Tell your friend that having a mental health
condition does not change the way you feel
about them
●
Tell your friend it gets better; help and support
are out there (this might involve helping them
access resources, doing research with them,
maybe even going to an appointment with
them)
●
Be patient, understand, and provide hope

Know the Warning Signs
Identifying the suicide warning signs is the first step
towards protecting your loved one.
●
Threats or comments about killing
themselves, also known as suicidal ideation,
can begin with seemingly harmless thoughts
like “I wish I wasn’t here” but can become
more overt and dangerous
●
Increased alcohol and drug use
●
Aggressive behavior. A person who’s feeling
suicidal may experience higher levels of
aggression and rage than they are used to.
●
Social withdrawal from friends, family and
the community.
●
Dramatic mood swings indicate that your
loved one is not feeling stable and may feel
suicidal.
●
Preoccupation with talking, writing or
thinking about death.
●
Impulsive or reckless behavior.
Information on this page taken from the National
Alliance on Mental Illness, http://namivt.org/

Exploring My Identity
I am from poem

Identity Signs

(Adapted from the Helping Educators Use Art to Reduce Bullying Toolkit)

The goal of this activity is for students to recognize and celebrate
their experience through personal history, self-expression, and an
awareness of diversity. By writing a list poem, students use
figurative language to express complex feelings and experiences
related to bullying and personal identity.
Start by having the students make a list. Answers can be literal or
nonliteral. Students should add as much sensory detail as possible.
These prompts are in no particular order and can be adapted to the
group. Here are examples (choose 5-8):
In front of each item on the list write, “I am from”. Some of these
may sound odd on their own, “I am from crunchy leaves underfoot,
cold lungs breathing in wonder.” That’s okay- they will sound more
like a poem when you put them all together. Make whatever
changes are desired some of these may get combined, details may
be added, as long as the “I am from” keeps getting repeated.
If students are comfortable, ask them to share their poems aloud
with the class. Students are encouraged to use the share out as an
opportunity to learn something new about one of their classmates.
● Where you are from?
● What is something you’re really good at doing (a sport, a hobby,
etc)? Add description.
● What is something an adult (or friend) has said to you that you
will always cherish?
● Describe a secret place or a place you go when you need to be
alone.
● What is your favorite season/time of day? Ie: early morning
sunrises in June
● Describe a sound that reminds you of being very
young/vulnerable
● What is something cruel that has been said to you?
● What’s your favorite game/sport and who do you play it with?
● Who is a mentor/role model – say something about why they’re
important to you
At the end of the activity, the class might discuss that while the
poems are based on their personal identity, as individuals we often
share experiences. How does understanding someone better and
acknowledging similarities and differences help school
communities? To infuse some personal style and deepen their
artistic expression, poems can be performed as slam poems, turned
into song lyrics, or combined with movement to create a
choreopoem.

This activity from the Safe Zone Project
explores different identities and allows
students to discover things they have in
common, areas they differ, and engage in
thoughtful dialogue about these identities.
The lesson allows you to choose broad
identities or more targeted, specific ones,
depending on your comfort and your
students. Below are the main questions
the activity explores. Here’s the link the the
entire lesson:
http://thesafezoneproject.com/wp-conte
nt/uploads/2013/06/Identity-Signs-2.0-Ins
tructor.pdf
Identity Questions
1. The part of my identity that I am most
aware of on a daily basis is_________.
2. The part of my identity that I am the
least aware of on a daily basis
is_________.
3. The part of my identity that was most
emphasized or important in my family
growing up was _________.
4. The part of my identity that I wish I
knew more about is _________.
5. The part of my identity that garners me
the most privilege is _________.
6. The part of my identity that I believe is
the most misunderstood by others is
_________.
7. The part of my identity that I feel is
difficult to discuss with others who identify
differently _________.
8. The part of my identity that makes me
feel discriminated against is _________.

Activities
Imagine you saw a very small act of bullying.
Now, imagine you see it happening repeatedly around you,
either over and over to the same person, or first here, then there
to different people who are all part of the same group.
Consider the following:
1.
2.
3.
4.
5.
6.

Do you think teachers and administrators would judge these very small acts to be: 1) unfortunate but no
big deal, 2) totally unacceptable, or 3) nothing to get too upset about unless the situation escalates?
How would you judge these same small acts? How would you answer question number 1 above?
What do you think could/would happen if the type of small bullying acts you imagined didn’t stop but
didn’t escalate?
What are some of the ways these imagined acts could escalate?
What do you imagine would happen for all the people involved and witness to this escalation?
Describe how the person or people getting bullying in your imagined scenario would behave if they felt
and acted as victims. What would change about their behaviors if they started to be survivors? What
might they have to do to become thrivers in the situation?

ACTIVITY – As a group of four discuss and decide upon an imagined small act of bullying that could happen to
one individual over and over or repeatedly to various members of an identified group. Write a description of the
small acts. Be very specific about what is said and done by those doing the bullying. Two members of your
group should write a short skit describing the bullying without it escalating. Write three versions of the skit told
from the perspective of three different people involved. Be sure to include the victim(s). Then choose two more
points of view: bully/bullies, teachers, administrators, friends, other bystanders, parents, siblings, or anyone else
you think makes sense to include. The other two people in the group should do the same thing; however, they
should imagine and describe the situation escalating. They also need to include the victim’s point of view and two
others. They do not need to pick the same two additional people as the other pair in the group. Perform your
versions for the class. Discuss what you discovered by writing and watching the skits.
Consider:
1.
2.
3.
4.

5.

How did the escalation in the Flynn performance differ or match what you imagined?
What did you learn from watching the Flynn performance that didn’t come up during the skits in your
class?
Do you think your additional characters acted in realistic ways in your skits based on what you observed
in the Flynn performance?
After writing and watching the class skits and attending the Flynn performance what advice would you
give to:
a.
those being bullied,
b.
those who witness bullying,
c.
teachers,
d.
administrators,
e.
and parents?
Is there anything you would do differently in a bullying situation than you may have done before the skits
and the performance? Why or why not?

Activities
Why do we Bully
Prep: Make cards for teams to draw the following
statements (feel free to add your own, and cards can
be used for more than one group): ·
●
People bully because other people do it. ·
●
People bully because it makes them feel
stronger and/or better than the person being
bullied. ·
●
People bully because they want to be
accepted by a certain group.
●
People bully because they think it will keep
them from being bullied. ·
●
People bully because they have been bullied
themselves. · People bully because they want
attention from other people
1.
2.
3.

4.

Divide the class into teams of at least 3 people.
Each team draws a “Why We Bully” card (see
above).
Groups have 5 minutes to come up with a
short role play that illustrates the bullying
reason on the card. The other teams have to
guess the reason the person is bullying.
Complete the activity with a wrap-up
discussion that lets students know that bullying
is a sensitive topic that can be difficult to
discuss. It is OK to need to talk to someone
about it, and your students can approach the
teacher or the school counselor (or the
appropriate leader in your school).

Discuss questions such as:
★
★
★
★

What did you learn about the topic of bullying
today?
How do you think bullying makes people feel?
Who are people who can help you if you are
being bullied?
What can you do if you see another person
being bullied?

The Index card
Objectives
Students will be able to:
●
Describe a bullying situation
●
Edit their writing into a different form
●
Connect his or her experiences to the
characters in the play
Materials
A journal or paper to write on
Index cards (6-10 per student)
Optional Materials—video camera, digital camera,
computer, post board
Activities
In the play, the characters sometimes write words on
poster board that they find too difficult to say out loud.
This activity will mimic that approach.
Instruct students to write a story about an instance of
bullying that they are aware of. They may have been
directly involved or even just heard about it. They
should make up names for the characters and write it
out on a sheet of paper. After the free write, give them
index cards and ask them to edit the story to fit on 6-10
index cards. The cards should contain highlights of the
story and may contain a mixture of words and
pictures.
Students can share their index card stories in a number
of ways including in small groups, posting them on the
wall, etc. To extend the activity into a bigger project,
assign students to share the index card story using
other technologies. For example, create a graphic
novel or draw it on the chalkboard. A student could
take photos of each card and create a slideshow on
the computer or share them on Instagram or other
social media. They could create a video with a
soundtrack.

Note: The index card video is a prevalent form on
YouTube with varying degrees of appropriateness in
the content. Some of the best known index card videos
are about suicides related to bullying. So be cautious
when going down this road.

WORDS COME ALIVE:
Arts Integration Activities
Providing the opportunity to actively
explore the world of the show helps
students become more engaged and
connected audience members, thinking
about artists’ choices and approaching the
performance with enhanced curiosity.
For more information about our arts
integration activities:
● click here
● call 652-4548
● Email Lauren at
schoolprograms@flynncenter.org

Interviews
Break the class into small groups of 3-4 students, and ask two students
to take on the role of a reporter or talk show host; the remaining
members of the group will be an assigned character from the show to
be interviewed. If two people are becoming the character, instruct them
to not disagree with each other when they are asked questions, but
rather to build upon each other’s ideas. Then have them begin by asking
each other questions that are not answered in the story, and that require
interpreting the thoughts and feelings behind an action in the story. Hint:
Pre-determine where in the story’s action the interview is taking place so
that it is clear the character knows.

Examples for the character of Krystina: “Why did you feel it was
imperative to start a GSA in your school?”
Reflect together at the end of the activity discussing what was revealed.
How did it feel to become another character? Did the interviews
illuminate the character’s intentions in the play?
Explore whether opinions shifted about the story's outcome, and
whether the information seemed authentic to the original story.

Activity: Moving Through Space
Ask students to walk or move freely around the room, aiming for the
open spaces and being careful not to bump into others. To help keep
attention high, instruct them to “freeze” occasionally and also to vary
their speeds or qualities. Examples: Move faster. Move faster still.”
“Travel in slow motion. Travel backwards.” Brainstorm with students
words they would use to describe different characters. Ask students to
move from one point of the room to another, illustrating the first
character trait. Then name another adjective to add to their
portrayals. Continue until the whole list is being embodied. Repeat this
exercise for other characters in the story.
Extension: Ask each student to pick up a small object (pencil, book,
cup, ball, phone, etc.). Have them walk through the space carrying it
freely first. Then, tell students they must walk through the space while
needing to conceal the object, continuing to move so that that no one
can tell where or how they are hiding the object.
Reflect with students: How did their bodies and actions changed when
they could be open versus when they had to hide something? How
does this relate to Outside? How might repression impact how
someone moves through the world? How does the ability to be open
and honest about one’s identity impact how someone moves?

We can’t wait to see you at the theater!
Etiquette for Live Performances:The Essentials
●
●
●
●
●
●

Teachers, a couple of reminders:

Listen, experience, imagine, discover, learn!
Give your energy and attention to the performers.
Please do not eat or drink in the theater.
Talk only before and after the performance.
Turn off wireless devices.
No photos, videos, texting, or listening to music.

*These are guidelines... We understand that some students may need to
experience the performance in their own way, and we are here to support all
students and their unique needs.

●

●

Share your experience with us! Use the feedback links, or
share your students’ artwork, writing, responses. We love
to hear how experiences at the Flynn impact our audiences.
Explore other student matinees at the Flynn this season.
We still have seats in some shows and we’d love to help you
or other teachers at your school enliven learning with an
engaging arts experience!

The Flynn is a place for ALL students, and these tools can help!
Pre or Post-Show Video Chats:

Hello
from the
Flynn!

Help students build enthusiasm or process their experience with a free, 5-10 minute video chat before or after the show!
We can set up Skype/Facetime/Google Hangouts with your class to answer questions about the content, art form, and experience.
Contact Kat, kredniss@flynncenter.org to set up your chat!
Autism and Sensory-Friendly Accommodations:
The Flynn Center has been working diligently to break down barriers for audience members with disabilities,
with a particular focus on those with sensory-sensitivities. Social stories, break spaces, sensory friendly materials,
and more are available for all student matinees. Feel free to let us know ahead of time if any of these would be useful,
or ask an usher at the show!

Educational Standards

We appreciate and value your feedback

The Common Core broadens the definition of a “text,” viewing
performance as a form of text, so your students are experiencing and
interacting with a text when they attend a Flynn show.

●
●

Seeing live performance provides rich opportunities to write reflections,
narratives, arguments, and more. By writing responses and/or using the
Flynn Study Guides, all performances can be linked to Common Core:

●

CC ELA: W 1-10

●

Click here to evaluate our study guides.
Click here for Teacher Feedback Forms for the
performance.
Click here for Student Feedback Forms for the
performance.
Click here for Parent Forms to help parents engage
with their children around the show.

Student Matinees support the following National Core Arts Standards:
Creating: Anchor #1, Responding: Anchor #7, #8, #9, and Responding:
Anchor #10 and #11.
You can use this performance and study guide to address the following
Common Core Standards:
CC ELA: RL 1-10, SL 1-3, L 4-5

This guide was written & compiled by the Education Department at the
Flynn Center for the Performing Arts with inspiration from the
Roseneath Study Guide and Website. Permission is granted for
teachers, parents, and students who are coming to Flynn shows to copy
& distribute this guide for educational purposes only.

